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THE GENERALIST EXTERNSHIP SEMINAR:
A UNIQUE CURRICULAR OPPORTUNITY
TO TEACH ABOUT THE LEGAL
PROFESSION

SPRING MILLER!

This article explores the role that a generalist externship seminar
can play in teaching law students about the legal profession — law-
yers, the institutions in which they practice, and the markets for their
services. After reviewing the evolution of the externship course and
externship seminar in the legal curriculum, the article turns to a dis-
cussion of the absence of opportunities at most law schools for stu-
dents to study and learn about the legal profession. It contends that
the absence of serious attention to the profession in the curricula of
most law schools does a disservice to law students, who need specific,
reliable information about the diverse institutions of the profession in
order to chart their future careers, and to society as a whole, which
relies on the legal profession to make real our nation’s commitment
to equal justice under the law. The article argues that generalist ex-
ternship seminars offer a unique opportunity for students to examine
critically the legal profession and the diverse institutions of law prac-
tice. It presents an approach to a generalist externship seminar that
adopts a deepened understanding of the institutions of the profession
as a learning objective and offers suggestions for designing such a
seminar to maximize student learning.

INTRODUCTION

This article explores the potential of the generalist externship
seminar — the classroom component of an externship course for stu-
dents working in diverse practice settings. It contends that generalist
externship seminars offer rich opportunities to fulfill what Professor
David Wilkins refers to as law schools’ largely unmet obligation to
teach about the profession.?

Unlike in-house clinics or any other course in the law school cur-

1 Assistant Dean for Public Interest and Lecturer in Law at Vanderbilt Law School.
This article came to be thanks to many externship scholars and teachers who were gracious
enough to engage me in their community and provide feedback and support at various
stages of the development of ideas captured here. I want to thank the AALS Externship
Committee and in particular Kendall Kerew, Inga Laurent, Christine Cerniglia, Meg Reu-
ter, and D’Lorah Hughes.

2 David Wilkins, The Professional Responsibility of Professional Schools to Study and
Teach About the Profession, 49 J. LEGAL Epuc. 76 (1999).
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riculum, externship courses present an opportunity for students to en-
gage in faculty-guided exploration and study of the live world of the
legal profession — lawyers, the institutions in which they practice, and
the market for their services - beyond law school walls. The generalist
externship seminar is especially well-suited to helping students
broaden and deepen their understanding of the legal profession be-
cause it allows students to witness and compare the institutional con-
ditions of lawyers’ work across diverse practice settings. Drawing on
the critical participant-observer approach in the foundational period
of externship literature and the more recent scholarship on extern-
ships and professional identity cultivation, this article argues that a
general externship seminar provides unique opportunities for students
to examine and consider the diverse organizational structures and
conditions of practice displayed by various subsectors of an increas-
ingly fragmented legal profession.> Study of the institutions that em-
ploy attorneys and through which attorneys’ services are organized
and deployed to the public is important for two reasons. First, stu-
dents need a meaningful understanding of the institutions that employ
lawyers, so that they can evaluate the advantages and disadvantages of
these institutions as prospective employers. Second, in order to pre-
pare for their professional charge as public citizens with special re-
sponsibility for the quality of justice, students need to understand:
how the market for legal services in this country functions; who it ad-
vantages and disadvantages; who has access to it and under what con-
ditions; and what differentiated access to lawyers’ services across our
society means for its promise of equal justice.

Part I of this article presents an overview of the history of extern-
ships and the emerging field of externship pedagogy scholarship, with
a focus on the externship course. Part II discusses the absence of
intensive, focused teaching about the legal profession in the law
school curriculum. Part III explores the promise a generalist extern-
ship course holds as a site for students to examine the legal profession
and offers some concrete suggestions for how such a course might live
up to that promise.

PArRT I. OVERVIEW OF EXTERNSHIPS AND THE GENERALIST
SEMINAR

This section provides an overview of the evolution of externships
over the past half century and presents data on the space they cur-
rently occupy in the legal curriculum. It describes the pedagogical

3 Ann Southworth, Our Fragmented Profession, 30 Geo. J. oF LEGaL ETtnics 431
(2017).
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goals scholars have identified externships as serving, as well as the
teaching methodologies they have advocated. It discusses varying ap-
proaches to the externship seminar and the generalist externship semi-
nar in particular.

In this article, I use terms “externship,” “externship course,” and
“externship experience” to describe credit-bearing experiential learn-
ing experiences in which students perform legal work under the super-
vision of attorneys outside the law school and engage in reflection on
that work under the guidance of a faculty member.# I use the term
“externship seminar” to refer to a regular group meeting of students
and a faculty instructor that serves as the instructional component of a
externship course.” I use the term “generalist externship” to refer to
an externship course that includes students working in diverse practice
settings, in contrast to a “specialized” or “specialist” externship that
enrolls students who are working only in a particular type of practice
setting (criminal, judicial, corporate etc). This article focuses on the
pedagogical promise of the seminar component of a generalist extern-
ship course.

3 «©

A. Historical Evolution of Externships in the Law School
Curriculum

Externships historically occupied a marginal space in the law
school curriculum. As legal education shifted from an apprenticeship
model towards a university-based model in the late 19th and early
20th century, classroom instruction became the dominant mode of
preparing new lawyers. Faculty and students at some law schools pro-
vided services to indigent clients through affiliated legal aid bureaus in
the first half of the 20th century, but this activity was generally infor-
mal and unstructured, though some schools permitted students to earn
credit for it.

4 The ABA and some law schools refer to these courses as “field placements.” See
ABA SecTION ON LEGAL EDUCATION AND ADMISSIONS TO THE BAR, ABA STANDARDS
AND RULES OF PROCEDURE FOR APPROVAL OF Law ScHooLs 2020-2021 (2020), Standard
304(d).

5 The Standards require that a “field placement” program include some means of
faculty-guided reflection, which can include a “classroom instructional component, regu-
larly scheduled tutorials, or other means of ongoing, contemporaneous faculty-guided re-
flection.” Id., Standard 304(a)(5). The approach to teaching about the profession suggested
in this article can be implemented in any of these teaching formats, albeit in different ways.
This article focuses only on teaching in a synchronous seminar format.

6 Elizabeth Ford, Toward a Clinical Pedagogy of Externships, 22 CLIN. L. Rev. 113,
116-117 (2015); Peter A. Joy, Evolution of ABA Standards Relating to Externships: Steps in
the Right Direction?, 10 CuiN. L. Rev. 681, 692-93 (2004); see also Cynthia F. Adcock,
Beyond Externships and Clinics: Integrating Access to Justice Education into the Curricu-
lum, 62 J. LecaL Epuc. 566 (2013).
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In the 1970s, spurred in part by funding from the Ford Founda-
tion, law schools across the country established in-house clinics, which
allowed faculty to supervise student practice under the auspices of a
law office within the law school, independent of external organiza-
tions. Students continued to work in for-credit arrangements with ex-
ternal organizations subject to varying degrees of faculty oversight,’
but the in-house clinic model came to be seen as the richest and most
pedagogically sound model for student learning from practice.® In-
house clinical faculty worked to develop a coherent pedagogical the-
ory of clinical teaching that emphasized the importance of the rela-
tionship between the faculty member and the student in the context of
a shared responsibility for a particular case or client® - a model that by
definition excluded field placement courses.

By the 1980s, the clinical movement had made great strides in
articulating goals and methodologies of clinical pedagogy and estab-
lishing the legitimacy of clinical faculty and instruction within the
academy.’® For-credit external or field placements, however, were

7 Ford, supra note 6 at 117, (“External placements remained, but they were increas-
ingly disengaged from the overall curriculum, with the cost of and responsibility for super-
vision spread across many outside lawyers.”)

8 See, e.g., Kenny Hegland, Condlin’s Critique of Conventional Clinics: The Case of the
Missing Case, 36 J. LEcaL Epuc. 427 (1986) (describing the “received wisdom” of the
clinical world as being that only in-house clinics are “the real thing”); Stephen T. Maher,
The Praise of Folly: A Defense of Practice Supervision in Clinical Legal Education, 69 NEB.
L. Rev. 537, 540 (1990) (“If there is a conventional wisdom about [externship] programs, it
is that schools that are serious about clinical education should not operate such pro-
grams.”); Rebecca Rosenfeld, The Examined Externship is Worth Doing: Critical Self-Re-
flection and Externship Pedagogy, 21 CLIN. L. REv. 127, 133 (2014) (“Externships have
also been seen as a poor stepchild to in-house clinics, parallel to the way the clinics are
viewed by some, as unfortunately and incorrectly, as second-rate compared to podium clas-
ses”); Ford, supra note 6 at 119 (discussing the “deep discomfort” amongst clinical faculty
regarding the role externships should play in the clinical curriculum).

9 See, e.g., Frank Bloch, The Andragogical Basis of Clinical Legal Education, 35
Vanp. L. Rev. 321 (1982); Ford, supra note 6 at 118-119.

10 These gains should not be overstated. While the clinical movement has undoubtedly
made significant progress in securing status for clinical faculty and recognition of the value
of in-house clinical teaching since the 1970s, stubborn inequities persist and clinical educa-
tion in many law schools has not been fully integrated into the curriculum. See, e.g., David
A. Santacroce, The Status of Clinical Faculty in the Legal Academy: Report of the Task
Force on the Status of Clinicians and the Legal Academy, 36 J. LEGAL ProF. 353 (2012)
(“Clinical faculty still lag behind non-clinical faculty in security of position and governance
rights at most law schools.”); Peter Joy, Challenges to Clinical Education, Clinical Legal
Education, and Clinical Scholarship, 26 CLiN. L. Rev. 237 (2019) (noting that many schools
have made investments in clinical legal education “grudgingly,” in response to external
factors); Margaret Drew and Andrew Morriss, Clinical Legal Education and Access to Jus-
tice: Conflicts, Interests, and Evolution in BEYoND ELITE Law: Accgss To CiviL JusTicE
IN AMERICA (Samuel Estreicher and Joy Radice, ed 2013) (“Rather than incorporating
clinical training into a coherent overall curriculum, law schools have largely minimized the
effect of clinical education on non-clinical training™); Peter A. Joy, The Uneasy History of
Experiential Education in U.S. Law Schools, 122 Dick. L. Rev. 551 (2018) (describing law
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often viewed as having limited educational value and pedagogical
rigor; they were the “orphan child” of the legal curriculum.11

In the early years of externships’ emergence as a standard feature
of law schools’ experiential offerings, teachers and scholars worked to
articulate their unique educational value and to develop a coherent
pedagogical theory underlying them. In the 1980s and 1990s, extern-
ship scholars forcefully asserted the value of externships in general
and vis a vis in-house clinical offerings.’? In a perspective that this
article seeks to revisit and reassert, several of these scholars empha-
sized the promise of externship seminars as a site for critical reflection
on the legal profession and the operation of the legal system as a
whole.13

As externships became more firmly ensconced in the law school
curriculum in the 2000s, scholarship on externship pedagogy evolved.
Where early externship teachers mounted forceful defenses of the
model generally, in recent years externship scholarship has turned to
more particularized examinations of the pedagogical challenges and
benefits the course presents. Scholars have highlighted the unique
opportunities externships provide for students to engage in and culti-
vate habits of self-directed learning,' to benefit from faculty mentor-
ing and counseling,!> and to explore ethical issues in context.16 Since

schools’ ongoing reluctance to “adopt a true and substantial commitment” to experiential
education).

11 Janet Motely, Self-Directed Learning and the Out-of-House Placement, 19 N.M. L.
REev. 211 (1989).

12 See e.g. Robert F. Seibel and Linda H. Morton, Field Placement Programs: Practices,
Problems and Possibilities, 2 CLIN. L. REv. 413, 415 (1996) (“Externship programs can
provide a distinctively valuable educational experience for students - an experience not
available in traditional classrooms and also an experience with some benefits that are not
available through in-house clinics.”)

13 See Seibel and Morton, supra note 12 at 420 (“Externship programs also provide an
ideal structure for helping students to gain perspective on the legal system-to examine legal
doctrine in the context of societal problems, apply jurisprudential and other philosophical
considerations to the practice of law, and compare and critique legal systems”); see also,
Ann Shalleck, Peter Jaszi, Marlana Valdez, Susan Carle, Experience as Text: The History of
Externship Pedagogy at the Washington College of Law, American University, 5 CLIN. L.
REv. 403 (1999) (discussing the development of American University’s externship pro-
gram, in which externship experiences provided the “text” for seminars in which students
examined critically the institutions of the profession); Robert J. Condlin, ’Tastes Great,
Less Filling’: The Law School Clinic and Political Critique, 36 J. LEgaL Epuc. 45 (1986)
(arguing that external cooperating law offices in which students work as participant-ob-
servers could provide rich fodder for faculty-guided development of critical understanding
of the profession and the practice).

14 Laurie Barron, Learning How to Learn: Carnegie’s Third Apprenticeship, 18 CLIN. L.
REev. 101 (2011).

15 Harriet N. Katz, Counseling Externship Students, 15 CLiN. L. Rev. 239 (2009)
(describing the process of advising students before and during their externship experience).

16 Alexis Anderson, Arlene Kanter and Cindy Slane, Ethics in Externships: Confidenti-
ality, Conflicts, and Competence Issues in the Field and in the Classroom, 10 CLiN. L. Rev.
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mental challenges associated with the externship course model that
make designing a meaningful educational experience in the classroom
difficult. Students’ individualized site experiences are particularized
and diverse, making it difficult for instructors to identify common
ground for collective exploration and reflection.®> The distance be-
tween students’ site experiences and the classroom, as well as stu-
dents’ confidentiality obligations and habits,¢ limit the specifics of
their site experiences that they can share with classmates and instruc-
tors, further restricting common learning material.®” The “awkward
separation”®® of law school faculty instruction from the supervision of
students’ legal work in the externship model is difficult to reconcile
with the well-established clinical pedagogical framework that inte-
grates teaching and supervision through joint faculty/student
casework. The remove between students’ site experiences and the ex-
ternship classroom can also make it difficult for instructors to imple-
ment a collaborative, active learning approach.®® Erica Eisinger
contends that externship class instructors often default to teacher-di-
rected, passive methodology that is anathema to clinical pedagogy.”®
Some clinical scholars have argued that externship students would
learn best in the natural ecosystem of the externship site, without the
intervention of a faculty member.”* And despite the continued preva-
lence of generalist externship courses, much recent externship litera-
ture has focused on the value of specialized courses,’? implying that
the time has come for law schools to move beyond the generalist

65 Ford, supra note 6 at 121-124; Eisinger, supra note 32 at 670.

66 Students often go beyond what the rules of professional conduct require of them
with regard to confidentiality, avoiding discussion of information or observations from
their site that could be embarrassing to their supervisors even if they are not subject to the
requirements of Rule 1.6. See Ford, supra note 6 at 124, explaining how students often
“instinctively assume an additional duty to maintain the business confidences of their site.”

67 Maurer and Cole, supra note 20 at 154; Ford, supra note 6 at 123.

68 Ford, supra note 6 at 120.

69 Eisinger, supra note 32 at 666.

70 Id.

71 Anahid Gharakhanian, ABA Standard 305’s ‘Guided Reflections:’ A Perfect Fit for
Guided Fieldwork, 14 CLINIcAL Law Rev. 61 (2007); see also Daniel J. Givelber, Brook K.
Baker, John McDevitt, & Robyn Miliano, Learning Through Work: An Empirical Study of
Legal Internship, 45 J. Lecar Epuc. 1 (1995); Brook Baker, Beyond MacCrate: The Role
of Context, Experience, Theory and Reflection in Ecological Learning, 36 Ariz. L. Rev.
287 (1994).

72 Many recent articles on externships have discussed the promise of subject matter-
specific externships and practicum. See, e.g., Amany Ragab Hacking, Jumpstarting the Ju-
dicial Externship Experience: Building Upon Common Themes for Student Success in the
Classroom and in the Judge’s Chambers, 21 CLiN. L. Rev. 29 (2014); Beyond Externships:
Health Law Co-ops, 9 Inp. HeaLtH L. REV. 401 (2012); Alexis Freeman and Katherine
Steefel, Uniting the Heads, Hands, and Heart: How Specialty Externships Can Combat Pub-
lic Interest Drift, 25 CLIN. L. Rev. 325 (2019).



Spring 2021} The Generalist Externship Seminar 299

approach.

A fundamental premise of my argument is that the legal profes-
sion — the institutions of lawyers and law practice — can serve as a
common subject matter in a generalist externship seminar. Adopting
the legal profession as a common subject matter, and a critical ap-
proach to examining it as a common methodology, creates a cohesive
framework for the seminar that all students can relate to, regardless of
their site placement. The first step in developing such a seminar is to
establish, unapologetically, that the profession and its institutions are
topics worthy of study and analysis. Many students begin externship
courses having given little thought to the institutional landscape of the
profession and the legal system. They have not been encouraged to
take notice of how the organizations that employ lawyers and deploy
their services are structured or to analyze how the courts, agencies,
and government offices through which ordinary people interact with
the legal system function as institutions. Students often expect to ex-
plore and discuss issues of professional skill and identity development
in externship classes, but the idea that their site institutions them-
selves can be subjects of study and analysis is often foreign to them.
Once students see that some common questions’ about the diverse
legal institutions they encounter in their sites can yield a deepened
understanding of the profession and system as a whole, they often be-
come more engaged and eager to compare other aspects of their ex-
periences in search of additional insights about lawyers’ careers, the
conditions of their work lives, and the realities of law practice. By
engaging in critical examination and study of diverse practice sites in
the seminar, students learn that all legal institutions and employers
play powerful roles in shaping the work lives and professional choices
of attorneys.”*

Indeed, taking the profession as a common subject matter and
asking students to share their observations on it from the vantage

73 These common questions are institutional and systems questions: what is the institu-
tional history of your site agency? How is it organized, structured, and funded? Who do
attorneys in your site have to answer to, be accountable to, in addition to their individual
clients? What incentives and disincentives shape their professional choices and work lives?
What is your agency’s stated mission and how does it carry out that mission in fact?

74 Erica Eisinger argues that “institutional critique” as a learning goal for an externship
seminar is best accomplished in the context of a specialized course. Eisinger, supra note 32
at 668. While it is true that a placement-specific course could help students attain a more
particularized understanding of the type of placement represented in a specialized course,
other important possibilities for student learning and growth are lost. When they are given
the opportunity to examine and reflect upon the ways in which legal institutions and em-
ployers shape the work lives and professional and ethical choices of attorneys in diverse
practice settings, students can arrive at the important insight that all legal practice and
attorney careers are shaped by the norms, cultures, and economics of the institutions of the
profession.
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point of their diverse externship sites cultivates a broad, rich active
learning environment. This methodological approach of collabora-
tive, student-to-student-based learning has deep roots in externship
pedagogy. In 1993, Linda Morton described a feminist approach to
externship teaching that “creates a student-facilitated, non-hierarchi-
cal atmosphere in which students learn about the practice of law by
sharing their own experiences in the field and listening to those of
others.””s In contrast to in-house clinical courses, the faculty supervi-
sor in a general externship seminar is not presumed to have any par-
ticular expertise in or superior knowledge of the content of students’
legal work in an externship site or in the institutional workings of
those sites. Instead, the students themselves are the experts in the
various areas of law, practice, and institutional settings represented in
the course. This decentralized expertise lends itself to collaborative
learning through what Morton and other feminist scholars term “con-
sciousness-raising”:

Through the telling of life events, participants explore common ex-

periences and emerging patterns, thus building knowledge.

Consciousness raising is not simply a matter of stating one’s

thoughts, but of discovering one’s thoughts with the support and

assistance of the other participants’ tentative reports and state-
ments. Consciousness raising gives authority to individuals’ exper-
iences by testing them against the experiences of others in the
group.”6
In a generalist externship seminar that takes the legal profession as a
common subject matter, students’ sharing of experiences and observa-
tions from their externship sites can yield important insights and
“raise consciousness” about the systems and institutions of the legal
profession and law practice.

In addition to doubts about the quality of teaching and learning
that is possible in an externship seminar, some observers may wonder
whether such a seminar can truly offer students a comprehensive, rig-
orous education in the profession itself. The American legal profes-
sion is large, diverse, and complex, and there is vast scholarship from
different fields devoted to examining it. An externship seminar that
draws on the site experiences of students may not include a represen-
tative sample of the profession or its constituent institutions in its field
placements.”” Instead, the view of the profession to which they are

75 Morton, supra note 57 at 21.

76 Morlon, supra note 57 at 42-43 (internal citations omitted).

77 Indeed, many schools do not permit students to extern in law firms — the institutional
practice settings that employ the majority of American attorneys. According to the 2016-
2017 CSALE Survey, only 15% of law schools permitted students to extern at Jaw firms.
RoBerT R. KuenN, DAVID A. SANTACROCE, MARGARET REUTER, SUSAN SCHECTER,
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exposed in the classroom will be filtered through the particularized
site experiences of their fellow students.

While there is some risk that a generalist externship seminar
could slide into an anecdotal and haphazard approach to studying the
profession, I believe there are ways to mitigate that risk and that pur-
suing such a seminar is worth the risk in any event. First, I do not
contend that offering a generalist externship seminar on its own will
satisfy law schools’ obligation to teach students about the legal profes-
sion. Instead, these seminars offer one promising curricular avenue
for exposing students to the topic by drawing on students’ lived exper-
iences and observations from the field. Ideally, generalist externship
seminars would complement students’ exposure to the broader orga-
nizations and institutions of law practice in other courses in the
curriculum.

Second, the important insight that students will gain from engag-
ing in a critical examination of their own site organizations and com-
paring them to the diverse site organizations of their classmates is that
these institutions powerfully shape the conditions within which law-
yers practice, forge their career, and make professional choices. Sur-
facing the institutional landscapes of sub-sectors of the profession and
making them objects of study and learning will equip students to view
other institutions they encounter in the course of their legal education
through an inquisitive and critical lens. Finally, as I discuss below,
generalist externship seminar instructors can draw on the rich body of
scholarly research on the profession that will help students develop a
big-picture understanding of American lawyers and legal institutions,
while their site experiences serve as additional “text” that enable
deeper exploration and analysis.

C. Suggested Design Features of a Generalist Externship Seminar
that Adopts Critical Examination of the Legal Profession
as a Learning Objective

In this section, I present several suggestions regarding how to de-
sign a generalist externship seminar that adopts as one of its learning
objectives teaching students about the legal profession and that em-
ploys collaborative learning techniques. I present readings that can
be assigned to establish the profession as a common subject matter for
the course and to give students a big-picture overview of it. I describe
some exercises that can be used to engage students in critical and
comparative institutional analysis based on observations from their

2016-17 Survey oF AprpLIED LEGAL EpucaTtion REsuLTs (CENTER FOR THE STUDY OF
AprPLIED LEGAL EpUcATION 2017), available at https://uploads-ssl.webflow.com//_Re-
port_on_2016-17_CSALE_Survey.pdf.
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externship sites. Finally, I discuss how externship rounds can be
deployed within the context of a generalist seminar.

As many externship teachers have noted, students often approach
the classroom component of an externship course skeptically, wonder-
ing why they are required to participate in it and what relevance it
could have to their site experience. From the outset of the semester, I
work to establish firmly two principles for the seminar: first, that the
legal profession itself will serve as the common subject matter we ex-
plore at macro- and micro-levels, and second, that the bulk of knowl-
edge-transfer in the classroom will flow not from me, the instructor, to
the students, but amongst the students themselves. I also emphasize
that the classroom discussions, presentations, and dialogue will lead
not only to knowledge transfer but to knowledge creation, as students
compare and contrast legal practice and the role of lawyers across in-
stitutional practice settings to develop deeper conceptions of the pro-
fession and its institutions.

Exposing externship students to empirical research on the profes-
sion can reinforce the message that the profession is a topic worthy of
study and help them contextualize the observations they make about
the profession in the externship sites. Macro-studies of the profession
like the Heinz Laumann Chicago study of lawyers’® and the NALP
After the JD report” help students develop a big-picture understand-
ing of who lawyers in the U.S. are, who their clients are, who their
employers are, and how their work is organized and distributed to the
public. With this big picture in mind, students are equipped to situate
their externship sites and supervising attorneys within the landscape
of the broader legal profession and to compare them with those of
their classmates.

The Model Rules of Professional Conduct can also serve as mate-
rial to introduce the profession itself as a shared subject of study. I
ask students to read the preamble and to focus on the language about
the “public citizen” role of all attorneys and the special responsibili-
ties of attorneys for the “quality of justice.” We discuss whether and
how attorneys in their externship sites have the opportunity to live out
this “public citizen” role and what institutional factors might facilitate
or impede them from doing so. We also consider the various roles for
attorneys as client representatives contemplated by the rules — advo-

78 Joun HeiNz & EDWARD LAUMANN, CHIcAGO LAwYERS: THE SoCIAL STRUCTURE
OF THE BaRr (1994).

79 BrYANT G. GARTH, ROBERT L. NELsON, RoniT DINOVITZER, GABRIELE PLICKERT,
JoycE STERLING, AfFTER THE JD III: THIRD RESULTS FROM A NATIONAL STUDY OF LE-
GaL CAReErs, NALP, NALP FOUNDATION AND THE AMERICAN BAR FOUNDATION
(2014).
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cate, advisor, evaluator, and negotiator, and I ask all students to try to
identify ways in which the attorneys in their office perform each of
these functions. Students often are surprised to realize that even in
what they consider to be purely “litigation” or “transactional” set-
tings, the work of attorneys is generally more wide-ranging and
nuanced than those binary categories suggest, as they advance their
clients, constituents, and employers’ interests via a variety of advocacy
and counseling services.

In addition to readings and research that orient students to big-
picture empirical and normative perspectives on the profession, in-
structors can also draw from scholarship focused on particular areas of
legal practice and practice settings to facilitate more focused learning
about their particular practice site. For example, I require each stu-
dent in my externship seminar to read a piece of scholarship (law re-
view article, social science article, or book excerpt) that addresses the
role of lawyers in their externship practice setting, and to write a re-
sponse paper that compares the arguments or observations in the
scholarship to their own observations of their externship site.

I use a variety of classroom and journal exercises to facilitate stu-
dents’ individual and collective study of the institutions to which they
are exposed in their externship. One of the most important is a modi-
fied and expanded version of the “Lawyering Audit” exercise that is
presented in LEARNING FROM PrAcCTICE.® This exercise requires stu-
dents to gather information about the mission, history, organizational
and practice structure, funding, and operations of their site organiza-
tion. It also asks students to identify whether the organization has
“clients” in the sense contemplated by the rules of professional con-
duct: who they are; how they are chosen; what their legal needs are;
and how the organization addresses them. For students in organiza-
tions that do not have “clients,” the exercise asks students to identify
the constituencies served by the organization. Each student is asked
to identify whose interests or needs their supervising attorneys must
take into account in carrying out their legal work and to whom they
are ultimately accountable.

All students in my generalist seminar, which includes externs in
judicial chambers, in-house corporate legal departments, nonprofit le-
gal aid and advocacy organizations, government agencies, and prose-

80 Alexander Scherr, Learning about Lawyering, in LEARNING FROM PRACTICE: A
TexT FOR EXPERIENTIAL EDUCATION, 388-393 (Wortham, Scherr, Maurer, Brooks, eds.
West Academic 2016). The entire chapter could also be assigned to students as a way of
helping them make concrete connections between broader themes about the profession,
the institutional features of their externship sites, and the work lives and practices of the
attorneys in them.
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cutors and public defenders’ offices, present the results of this exercise
to their classmates. The presentations typically yield important in-
sights for the students about particularized organizational conditions
that shape the conduct, decision-making, and work lives of their su-
pervising attorneys. Some examples include:

e The influence that institutional and individual donors may
have on a nonprofit legal organization’s case selection and ad-
vocacy strategies;

e The difference between “horizontal” versus “vertical” staffing
of cases in public defenders’ offices and the costs and benefits
in terms of institutional efficiency and quality client represen-
tation associated with each;

e The formal law (constitutional, statutory, and court rules-
based) surrounding the role of federal magistrate judges and
the importance of relationships and informal norms of con-
duct in particular jurisdictions that give additional shape to
their roles in practice;

e The significance of the physical location of legal counsel’s of-
fice space with regard to how employees and management of
a corporation relate to and interact with in-house attorneys,
which may in turn affect the degree to which consideration of
legal perspectives inform and shape company decisions.

These exercises can also lead to important observations about the ex-
periences of ordinary people with lawyers and the legal system. Stu-
dents make and share observations about, for example:

o The large volume of callers to civil legal services offices whose
requests for legal assistance are turned down;

e The challenges faced by unrepresented individuals navigating
administrative adjudication and appellate processes involving
applications for government entitlements like public health in-
surance, educational accommodations children with disabili-
ties, and social security benefits;

e Whether and to what extent indigent defendants have any say
in selecting the attorneys appointed to represent them.

Observations like these go to the heart of the conditions that shape
ordinary people’s experiences of the legal system. When students
share them in the framework of a common exercise, they develop an
understanding of the importance very particularized, concrete institu-
tional factors play in the lives of lawyers and the legal system.

Student presentations about their externship sites — including

substantive legal issues they encounter, but also the institutional con-
text of these sites — represent rich opportunities for students to see
value in the perspectives and experiences of one another, and to be
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exposed to concrete, practical realities of diverse forms of legal prac-
tice. Journal exchanges — in which students are required to submit a
journal entry that is a response to an entry of a fellow student — also
present opportunities for students to learn from one another and to
draw on diverse experiences to develop deeper understandings of the
legal profession and practice.

Finally, externship instructors in a generalist seminar can use a
modified version of rounds® to engage students in collective reflec-
tion upon and learning about the institutions of the profession. In-
stead of focusing on individual casework, rounds in this context focus
on the legal organizations, systems, and institutions students encoun-
ter in their externship site. Where clinical case rounds require students
to narrate and reflect upon their own lawyering performance in the
context of live client practice, these “institutional rounds” require stu-
dents to analyze the organizations and systems in which they are act-
ing as participant-observers in the field. The self-reflective dimension
of these rounds emerges from the student’s contemplation of the fit
between their own professional and personal values, aspirations, and
skills and the norms, culture, and work conditions of the institutions
and systems they are analyzing. Questions that can be used to guide
institutional rounds in a generalist externship seminar include:#?

e Where does the funding for your agency/organization come
from? What are the disadvantages and advantages of this
funding structure — for clients, for attorneys, for the entity, for
the public?

e How does your site organization/agency define success for it-
self? How does it define the success of its attorneys?

e At what point in the life of the problems facing your agency’s
clients’ or constituents are the lawyers in your site engaged?

e What external institutions, agencies, or organizations do attor-
neys in your site interact with, and how do these interactions
affect the conditions of their work?

e How is work distributed/allocated among attorneys in your
site?

8l Rounds are an established form of clinical pedagogy in which students engage in an
instructor-facilitated conversation about their legal work with their classmates. For a com-
prehensive discussion of the pedagogical theory of rounds, see Susan Bryant and Elliott
Milstein, Rounds: A ‘Signature Pedagogy’ for Clinical Education? 14 CLIN. L. Rev. 195
(2007).

82 Many of these questions — and numerous others that can be used to guide institu-
tional rounds — appear in the “Lawyering Audit” exercise of the Learning about Lawyering
chapter, in LEARNING FROM PRACTICE: A TEXT FOR EXPERIENTIAL EDpUCATION (4TH
Ep.) See Scherr, supra note 80, 388-393.
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e What observations can you make about the career pathways
of attorneys in your site?

Using these “organizational rounds” in generalist externship seminars
can serve as an avenue for the kind of collective learning (or “con-
sciousness raising”) that is central to clinical education. As students
articulate and compare their observations about institutional factors
that give shape to the conditions of legal practice and lawyers careers,
they are often able to identify patterns and move from “the particular
to more generalized, contextual thinking.”3 They come to understand
that “organizational structures, norms, and practices shape individual
careers [and the nature of legal practice]”®* and how. This kind of
grounded, collective reflection focused on the institutions within
which lawyers work enables students to “see the water”8> of the orga-
nizations and systems within which they will navigate their profes-
sional lives. As Professor Tomar Pierson-Brown writes, lawyers are
both “agents and architects of the systems implicated in every practice
area.”® Providing opportunities like “organizational rounds” to sur-
face and compare the systems and structures through which the legal
work of their site agencies is mediated allows students to develop a
collective consciousness about the existence and influence of these
structures across the legal profession and the legal system.

CONCLUSION

There are no shortage of criticisms that can be levied against the
contemporary American legal profession or its approach to legal edu-
cation. Law school graduates are insufficiently prepared to chart
meaningful careers for themselves in an era of technological change
and globalization that will inevitably transform the profession. And
while law schools often provide top-notch cognitive training in legal
analysis and reasoning, they frequently fall short in offering their stu-
dents the ethical and practical apprenticeships that are necessary for
meaningful professional preparation.®?” Moderate and low income
Americans are all too often unable to access the services of attorneys
or the promise of a just legal system and the guarantees of equal pro-
tection under the law.

Law schools are complex institutions constrained by economic,
social, and cultural forces of the profession and the universities within
which they are often embedded. They do not have the capacity to

8 Bryant & Milstein, supra note 81 at 215.

8 Wilkins, supra note 2 at 79.

85 Pjerson-Brown, supra note 61 at 533 (internal citation omitted).
86 Person-Brown, supra note 61 at 562.

87 Carnegie Report, supra note 17.
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tackle all the serious challenges facing the American legal system and
profession on their own. But as sites of professional learning and
preparation, they are uniquely capable of and responsible for provid-
ing future lawyers the opportunity to develop meaningful, nuanced
understandings of the ways in which the work of lawyers is organized,
structured, funded, and distributed in our society. As Robert Condlin
argued decades ago:
For most, law school provides the last unrestricted opportunity to
take a larger view, where ‘work’ itself obliges one to develop a con-
ception of lawyer behavior that serves more than selfish ends. In an
important sense, the obligation to pursue critique is heightened not
diminished by the fact that law school is the last step on a journey
into a profession.38
The generalist externship seminar is an underestimated offering in the
contemporary law school curriculum. Approached thoughtfully, it of-
fers outsized opportunities for students to study the legal profession
so that they emerge better prepared to uphold the special responsibil-
ity for the quality of justice that accompanies membership within it.

8 Condlin, supra note 13 at 51.






